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Incorporating Multicultural Education into Teacher Preparation
Programs

Ashley Renee Causey
Jeannie Haubert, Ph.D. (Mentor)

ABSTRACT

In this comparative study, the discussion of multicultural education focused on these four research
questions: “What is multicultural education?,” “How are teaching preparation programs approaching
multicultural education?,” “What does multicultural education look like in the classroom?,” and “Is
multicultural education an explicit portion of teacher preparation programs for pre-service teachers
in South Carolina?” Using James A. Banks’s five dimensions of multicultural education as the
theoretical framework for the study, the following dimensions were explored to see if they were
present within teacher preparation programs: content integration, knowledge construction, equity
pedagogy, prejudice reduction, and empowering school culture and social structure. Interviews were
conducted with faculty members, who met the following criteria: (1) a research interest in
multicultural education, (2) experience with teaching a course for multicultural education or a related
course about diversity, and (3) are teaching at a university or college with a Teaching Fellow
Program in South Carolina. Along with interviews, an analysis of literature addressing the research
questions was conducted. The results from the research were the following: Content integration,
knowledge construction, and prejudice reduction were present within teacher preparation programs
through required literature, writing assignments, and conversations that were structured into the
syllabus to challenge the ideas and opinions that they brought into the classroom. Equity pedagogy
and empowering a school culture and social structure were not present within teacher preparation
programs. The implication for this research is that we must go beyond the common rhetoric of
“inclusivity and multicultural understanding” because the classroom is not a utopia. It does not exist
in its own world; it is a smaller environment that children grow, learn, and develop in preparation
for a much larger environment—the world. Students need to learn how to engage in a healthy
dialogue about those issues and learn how to dismantle the —isms that have been embedded within
social policy, the judicial system, employment, and other pathways to access. A way to achieve this is
that universities and colleges do not need to increase courses, but enrich those courses. By taking a
closer look at the essential readings of offered courses, writing assignments, discussions, and service
learning opportunities, a deeper analysis can be added to see if different races, ethnicities, religions,
genders, nations, and sexual orientations are represented within the curriculum.

LITERATURE REVIEW

The National Center for Education
Statistics (NCES) states that by the year 2023,
55 percent of students receiving public primary
and secondary education will be students of
color (2013). In the midst of a changing student
demographic, the average teacher is
predominately white, female, and middle class
(Gorski, 2012). In fact, 81.9 percent of teachers
in public and private primary and secondary
education identify as white (National Center for
Educational = Statistics, 2013). All teachers
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regardless of race, class, religion, gender, sexual
orientation or language bring their own biases
(Gorski, 2012) into their teacher preparation
programs, and it is up to these programs to
encourage reflexivity to protect against potential
biases. With the changing demographics of
students, a deeper and more critical discussion
of how teachers are being taught to address
diversity in the classroom needs to occut.

The term diversity can refer to a variety
of social statuses, but for the context of this
paper, I will limit my discussion of diversity to
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race, and ethnicity. These are the criteria that
Banks (1994) uses as a focus to multicultural
education. Arguably, the purpose of education
involves, “developing the intellect, serving social
needs, contributing to the economy, creating an
effective work force, preparing students for a
job or career, promoting a particular social or
political system” (Forshay, 2012). Students
cannot truly serve the “social needs” or to
“promote a particular social or political system”
if they are not being taught how to critically
think and examine the current structures of
society, including racial structures. A student
learns about individuals belonging to other
groups via television and internet, family, and
sometimes through peer interactions, but this
information is often incomplete or distorted.
Therefore educators must also explicitly teach
children how to learn to “think critically, how to
recognize discrimination and injustice, and to
work to challenge injustice” (Handbook of
Research on the Education of Young Children,
2012). It is important for teachers to have
diversity training in order to better serve their
students and prepare them for the adult world.

There are many conceptual frameworks
in the realm of education about how to teach
teachers to address the multiple identities that
students bring to the classroom. Some of those
conceptual  frameworks include: culturally
relevant pedagogy, social justice education,
democratic education, critical pedagogy, and
multicultural education. These frameworks are
built from the foundation of teaching for social
justice. The objectives and goals of the
previously listed frameworks are “frequently
intertwined and overlapping” (Dover, 2013).

Culturally Responsive/ Relevant Pedagogy

Culturally = relevant pedagogy is a
framework that uses the personal experiences
and cultural knowledge of the students within
the classroom as the center of the curriculum.
This requires teachers to take on the perspective
of another to learn the cultural norms and
understand the wvalue in the diverse racial,
ethnic, and language makeup in the classroom.
Two examples of culturally responsive/relevant
pedagogy are:

e Students can learn about weather by
using their culture as seen within myths,

——

folklore and family sayings to teach the
scientific concepts of weather. By using
some of the students’ cultural
backgrounds, a closer connection and
better understanding to the scientific
content can form (Irvine, 2009).

e For social studies, a teacher can create a
voter education project by helping
students “analyze and report voting
patterns in their neighborhood” (Irvine,
2009).

Social Justice Education

Social justice’s framework has a strong
emphasis of building social awareness for
students through the lens of power and
privilege. Through that lens, students will
critically examine how opportunities are not
readily available for every individual, how
oppression is found on an institutional and
personal level, and what can be done to create
social change. The teacher fulfills the role of an
advocate by acknowledging the social, political,
and economic realities that students and their
parents encounter (Bemak & Chung, 2005).

Democratic Education

In the democratic education framework,
the curriculum is enriched with the values of
justice, respect, and trust with a goal of creating
a community of equals by allowing students’
ideas and opinions to be equal to the teacher’s
(Waghid, 2014). Democratic education can be
embedded in the creation of policy groups such
as youth advisory councils, student councils,
student-teacher-administrator committees, and
students leading reform efforts within their
schools and communities.

Critical Pedagogy

Critical pedagogy details the
examination of the power that marginalized
groups experience compared to whites. The goal
of this framework is to equip students with the
tools to address inequalities in their
environments to critical pedagogy in the context
of a classroom. It works on a continuum and
encourages students to move toward action and
human agency “by applying agency through
critical thinking in the classroom, then through
individual social action, and finally through
group social action” (Marri, 2005).
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Multicultural Education

Multicultural education focuses on
creating equal opportunities for learning despite
race, class, gender or exceptionality. Using the
United States as a foundation, multicultural
education requires teachers and students to dive
into dismantling their “attitudes, beliefs,
feelings, assumptions about U.S. society and
culture” (Banks, 119). Though dismantling,
teachers are able to make students conscious of
the strengths and the contributions of diverse
individuals within the United States’ context.

Multicultural education goes beyond
content integration or an additive approach.
With an additive approach, educators tend to
“highlight an ethnic or cultural group invention,
and discovery or contribution” (Baptiste & Key,
2001, p. 2) without changing the curriculum.
Multicultural education in contrast helps
educators see that content integration—say,
putting content about Mexican Americans or
African Americans in the curriculum—is
important, but that it’s only a first step toward
addressing diversity. The five dimensions of
multicultural  education are: (1) content
integration, (2) knowledge construction (3)
equity pedagogy (4) prejudice reduction, and (5)
empowering school culture and social structure
(Banks, 1998). Due to its multi-dimensional
approach, the focus of my study is examining
how teachers are trained to address diversity
within teacher preparation programs using
multicultural education as the main conceptual
framework.

METHODS

Because definitions and implementation
of multicultural education vary widely, through
this study, I investigated the following research
questions: “What is multicultural education?,”
“How are teaching preparation programs
approaching multicultural education,” and
“What does multicultural education look like in
the classroom?” I conducted 9 in-depth phone
interviews with college professors. I decided to
do a comparative study by interviewing faculty
members to see how they understand
multicultural education and what they do to
prepare  pre-service teachers in  teacher
preparation programs. In order to gather

——

unfiltered feedback about faculty members’
different preparation programs, I informed the
interviewees that their identifying information
would be kept confidential.
Population

I began by identifying universities and
colleges with Teaching Fellow Programs.
Universities and colleges for the study were
identified through Center for Educator
Recruitment, Retention and Advancement
(CERRA). Out of the 14 universities and
colleges with a Teaching Fellow Program, nine
met the criteria for the research study: (1)
research interest in multicultural education, (2)
experience with teaching a course for
multicultural education or a related course about
diversity. Faculty members were chosen based
on their biography and their listed research
interest. I then narrowed my pool of potential
interviewees to faculty at those universities and
colleges who met the two criteria. I contacted
potential  participants  through an  email
requesting their participation in the study. I
attached a consent form detailing the study and
whether the participants were willing to be tape
recorded for the semi-structured interview. Out
of the nine eligible universities and colleges, five
universities and colleges chose to participate.

Interviews

My interviews were semi-structured.
This allowed me to form an understanding
about what multicultural education looks like
within teacher preparation programs in South
Carolina from the unique perspective of the
faculty member. The open-ended questions
allowed the faculty members that were being
interviewed the freedom to elaborate on each
question and provide additional information
that helped me better understand the topic in
discussion. Interview questions were created
based upon doing an analysis of the existing
literature. The primary interview questions were
as follows:

e Are strategies for multicultural teaching
an explicit portion of undergraduate
teacher preparation programs?

* Are there any discussions and self-
evaluations of pre-service teachers to
identify their own racial, cultural,
religious and sexual orientation biases
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before they are placed in their full-term

internship?

*  Where do majority of teachers in your
college of education seek employment
after graduation?

* How do you faculty members define
multicultural education?

Each interview was tape recorded to
ensure accuracy and was transcribed after the
interview. In addition to the interview, faculty
members were asked if they could provide a
syllabus for the class they were teaching that
had multicultural principles.

FINDINGS
Using the Multicultural framework, Five
Dimensions of Multicultural Education, the
following dimensions were present: content
integration, knowledge construction, and
prejudice reduction within South Carolina
universities and colleges that were interviewed.
Equity pedagogy and empowering school
culture and social structure were two
dimensions that were not met. Content
integration was met by the five universities by
the required literature that professors had
students reading, writing assignments, and
conversations that were structured into the
syllabus to challenge the ideas and opinions that

they brought into the classroom.

Bank’s Five South Carolina’s
Dimensions of Colleges/Universities
Multicultural
Education
1. Content Present
Integration
2. Knowledge Present
Construction
3. Equity Pedagogy | Not Present
4. Prejudice Present
Reduction
5. Empowering Not Present
School Culture
and Social
Structure

Table 1: A chart depicting if Bank’s Five
Dimensions of Multicultural Education was
present in South Carolina’s colleges /universities.

——

Knowledge construction was present
because the professors at the five universities
were intentional about the curriculum that they
were teaching. Material was introduced as the
student’s ability to critically examine their own
experience, compared to what is being
manifested in society and their readings. This
process of thinking provided students with a
starting point to start thinking about implicit
cultural assumptions that could be within the
classroom curriculum. Equity pedagogy was not
present within any of the five universities
because there were not any readings or
discussions about how teachers can modify their
curriculum through cultural competency to
meet the racial, cultural, ethnic, and gender
groups within the classroom. Equity pedagogy is
different from learning about diverse learners
because the family and community culture of
the student is being discussed rather than the
learning style of the student, such as, tactile,
auditory, kinesthetic or visual learner.

Prejudice reduction was present because
the classroom discussions and the required
written reflections were focused on the teacher’s
racial attitudes and how that can impact the
students as well as how the students’ racial
attitudes can affect the classroom environment.
Yet it did not move past discussion and written
reflections. There were no mentioned or
planned opportunities for students to create a
tangible plan or learn about strategies to create a
culturally ~ competent  classroom.  Lastly,
empowering school culture and social structure
was not present and that could be contributed
to the lack of time and room within the
curriculum for teacher preparation programs.
The students were primarily freshmen and
sophomores. At this dimension, everyone
involved with the education process, from
administrators to the parents, are promoting a
multicultural education. To treach this level, the
other four will have to be beyond the emerging
stage.

IMPLICATIONS
Teacher preparation programs are
stretching themselves to meet the growing
demands of high quality teachers. The changes

that have been made to wvarious teaching
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programs include raising admission
requirements, recruiting more students from
STEM fields to become teachers, and
improving the curriculum to include more field
experience (U.S. Department of Education,
2014). Even with the mentioned improvements
of teaching programs, there is still not a space
being made to include multicultural education
beyond the “rhetoric around inclusivity and
multicultural  understanding  (especially  in
relation to popular notions of globalization and
internationalization)” (Lam, 2015) as part of the
teacher preparation process. The reason why
we must go beyond the common rhetoric of
“inclusivity and multicultural understanding” is
because the classroom is not a utopia. It does
not exist in its own wotld; it is a smaller
environment that children grow, learn, and
develop in preparation for a much larger
environment—the world. The discussions of
race, social class, gender, religion, sexual
orientation and privilege are happening outside
of the classroom and affecting people in
harmful ways. Students need to learn how to
engage in a healthy dialogue about those issues
and learn how to dismantle the —isms that have
been embedded within social policy, the judicial
system, employment, and other pathways to
access.

Requirements  for  educators  are
increasing with each year. As the expectations
increase, universities and colleges are trying to
get ahead by loading up programs with
additional classes to prepare pre-service teachers
with even more. However, the more usually do
not include multicultural education.
Universities and colleges do not need to
increase, but enrich. By taking a closer look at
the essential readings of offered courses, a
deeper analysis can be added to classroom
discussion to see if different races, ethnicities,
religions,  genders, nations, and  sexual
orientations are represented. Creating an
inclusive framework to process information can
better assist the conversation within the
classroom—especially when it is challenging and
uncomfortable.

——
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How Do Family Background and Self-Esteem Affect an Individual’s
Perception of Gender-Role Portrayal in Online Advertisements?

Cera Crowe
Aimee Meader, Ph.D. (Mentor)

“The image of myself which I try to create in my own mind in order that I may love myself is very
different from the image which I try to create in the minds of others in order that they may love
me.” —W.H. Auden

ABSTRACT

The purpose of this study is to further understand the relationship of family background and how it
affects self-esteem and the perception of gender roles in online imagery. This study focuses on how
our history serves as a lens to see gender roles. The schema theory, created by Robert Axelrod, is a
model suggesting that people have a “pre-existing assumption about the way the world is organized”
(Axelford, 1974). Furthering this theory is Bem's (1981) Gender Schema Theory, which proposes
that one's sexual self-concept affects how one structures items in memory. These theories, applied to
the understood roles and activities that we see our parents perform, should relate to how we see
people in the media take on certain roles and activities in online advertisements. The method for
collecting data is a survey broken down into questions of demographics, family history, self-esteem,
and ten randomized advertisements portraying traditional, decorative, and non-traditional gender
roles for both men and women. If we can begin to understand the relationship between family
background and advertisement effectiveness, then advertisers can see the real cultural values and
changing gender-role identities in consumers.

INTRODUCTION
The schema theory, created by Robert
Axelrod, is a model (see Figure 1) suggesting
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of a case
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that people have a “pre-existing assumption
about the way the world is organized”
(Axelford, 1974). In relation to advertising,
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gender roles and self-esteem in advertising
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family history makes us see gender roles the way
we do.
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Online Advertising

Online advertising serves a variety of
purposes including offering worldwide coverage
of advertising messages and  projecting
corporate identity. Examples of online
advertising include banner ads, search engine
result pages, social-networking ads, email spam,
online classified ads, pop-ups, contextual ads,
spyware, and targeted advertising based on your
search history (Janssen, n.d.). The difference
between online advertising and other forms of
media (such as print and cable television), is the
promotion of product information without any
geographical limitations. With all forms of
advertising comes the creation of “consumer
culture.” Culture refers to the whole set of
meanings, beliefs, attitudes and ways of doing
things that are shared by some homogenous
social group and are typically handed down
from generation to generation. With consumer
culture, advertisers are given the power to create
a culture in which consumers see themselves.
Consumer culture has been defined as a society
in which human values have been “grotesquely
distorted so that the commodities become more
important than people or, in an alternative
formulation, commodities become not ends in
themselves but overvalued means for acquiring
acceptable ends like love and friendship”
(Schudson, 1984, p. 7). This definition becomes
increasingly true when the method of human
interaction is now largely done from behind a
screen.  Digital devices are increasingly
intersecting with what we understand as our
human identity. =~ When creating consumer
culture, “advertisers have almost always relied
on stereotypes to establish rapport with
consumers and move on to more important
information about the product or service being
advertised. It is efficient for advertising to use
gendered  stereotypes because the scene
becomes immediately set” (Sheehan, 2014 p.
100). Online advertising allows advertisers to
use click-through rates and HTTP cookies to
see what consumers are interested in. These
tools allow advertisers to have more efficient
data when creating target markets. When setting
the scene, advertisers operate with a target
audience in mind when selling certain types of
product. Targeting, or relating a product to a

——

certain demographic, is the basis behind the
role-product congruity theory. The role-product
congruity theory suggests that advertising
effectiveness can be increased when appropriate
models are used (Sheehan, 2014 p. 103). This
means creating a gender-role, ethnicity, and an
assumption of a cultural normalcy to the
identity of a product or brand.
Gender-Role Portrayal
Advertising generally operates on the
appearance of binary sexes, or male and female
individuals. Men and women are understood to
be very different. The variations between the
two genders include body characteristics, role in
the home, role in child rearing, and the
expectation of societal position.  Gender
stereotypes are general beliefs about sex-linked
traits and roles, psychological characteristics,
and behaviors describing women and men.
Gender identities are often socially constructed,
and advertising proposes lifestyles and forms of
self-presentation that individuals use to define
their roles in society (Giddens, 1991; Wolf,
1991). Gender roles have changed socially and
economically since the 1940s. Around the
world, women are delaying marriage to increase
their educational and career opportunities
(Sheehan, 2014 p. 90). In 1940, women
comprised about 20% of the workforce in the
United States, while today that percentage is
57% (U.S. Department of Labor, 2015). Men
with children under 18 years old have 93%
participation in the labor force, while women
with children under 18 years old have 70%
participation in the labor force (U.S.
Department of Labor, 2015). Although women
are more represented in the workforce than in
previous decades, the historical role of
homemaker still lingers in the media.
Deciphering these gender differences and
characteristics is not an easy task for media
creators. Advertisements where people are
portrayed, typically can be categorized into four
groups (and sometimes hybrids of multiple
groups) for both men and women: traditional,
decorative, non-traditional, and neutral.
e Traditional is the expected stereotypical
role of a gender.
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e Non-traditional is the unexpected or
unforeseen role of a gender.

e Decorative is when a gender is shown
concerned with physical attractiveness
or sex objects.

e Neutral is when men and women are
portrayed as equal.

Women
Traditional role portrayal for women is
that of a dependent home-maker and housewife
(Playkoyiannaki, 2008; Sheenan, 2014 p. 92).
“Advertising has firmly held on to this portrayal
of women as homemakers and uses this imagery

to promote all types of products from
household  goods to  computers and
automobiles” (Sheehan 2014 p. 91). The
implications  associated ~with the female

traditional gender role portrayal is that of the
male non-traditional gender role portrayal. The
frequency of imagery affiliated with females as
the head of child rearing and homemaking can
cause men to feel as if they are inadequate as
partners.

Decorative role portrayal is when a
woman is “shown concerned with physical
attractiveness and sex objects” (Plakoyiannaki,
2008; Sheenan 2014 p.98). Displaying women in
a decorative role has been the subject of
numerous studies related to body dissatisfaction
and depression. The cult of beauty is age old
and clinging steadily to every generation. In
fairytales, good women are pretty and evil
queens are old and ugly. Physical attractiveness
is  taught to children as a symbolic
representation of internal good. The current
generation has an obsession with appearance
like no other generation preceding it. People no
longer simply worry about physical
appearance in the presence of others, but also
on our social media and other accounts. Our
concern for appearance is beyond just what we
think we look like, and how others see us— but
now it’s the “idea” of us. A study of advertising
globally (Peak et al., 2011) found that women
are four times more likely to be presented
visually (without a speaking role) than males.
The fact that women tend to be portrayed in
decorative roles more than men suggests that
advertisements do not render a realistic

our
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depiction of the female gender role (Paff &
Lakner, 1997). When decorative roles and sexual
imagery is used, advertisements often include
nonverbal cues as an indication that women lack
authority and possess less power than men
(Simmons, 1986). Body language and size
relationship often suggest that women are
submissive toward products, while men are
pictured in control (Goffman, 1979). Take for
example this Gucci advertisement:

GUCLIGUILTY

POUR HOMME

The implications of this role portrayal
make it harder for women to be seen in the
non-traditional role, traditional role, and neutral
role. If a woman is frequently shown as a sex
object and  concerned  with  physical
attractiveness, then it possibly undermines other
roles she may strive to be.

Women in non-traditional roles are
depicted as career-oriented, doing
traditional activities, and as voices of authority
(Plakoyiannaki, 2008). Their body language isn’t
submissive or allocating their power to any
person or product. Current films and television
attempt at portraying strong female characters
but falter by adding in sexuality or dependency.
The female protagonist in modern cinema is
becoming more common (The Hunger Games,
2012; Insurgent, 2015; Black Widow from the
Avengers, 2012). Yet the amount of male lead
roles with heroic capabilities greatly outnumbers
those with women lead roles. If women are
portrayed as capable and strong, they are usually
coupled with a strong male partner or group of

non-
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males. The often
charged.

Neutral role portrayal is when a woman
is portrayed as equal to a man. This role is
particularly hard to determine to an untrained
eye because one must look at size relationship,
body language, text, and activity in terms of
equal representation to that of the man pictured.
Advertisements that target the entire world with
an enveloping message related to concepts of
humanity do this really well. An example of this
is Coca-Cola’s campaign on “Open happiness.”
Everyone can identify with happiness— men
and women of international ethnicities were

portrayed.

relationship is sexually

Men

Traditional role portrayal of men is the
breadwinning husband in a suit who works a
daytime job. Males are usually shown with
economic, physical, or societal authority. The
idea of the male as the protector is as timeless as
the damsel in distress. A man is portrayed as
hardened, anchored, and resolute in his course
of action. It is expected of the man to protect
and provide, and not show vulnerability. This is
a stereotype that deprives men of their
humanity. It should not be abnormal to see a
human being express vulnerability, uncertainty,
fear, or sadness.

Like female decorative role portrayal,
male decorative role portrayal is also concerned
with physical attractiveness and sex objects. The
difference is that rather than being submissive
to the person or product, the male holds power
over the person and product. Erving Goffman,
a leader in verbal cues, says that power can
usually be located in the body language
(Goftman, 1979). Examples of this include the
stance of the male, gaze, and grip. While a
female in the decorative role is shown with an
adverted gaze (licensed withdrawal), the male is
shown with an anchored forward gaze.
Fairytales again serve as an excellent example of
decorative roles. The prince is expected to be
handsome, strong, and courageous.

Non-traditional role portrayal for men
is that of a confident child caretaker, doing
housework, and/or depicted as vulnerable.
Some advertisements — affempt equality  in
parenting by presenting images of fathers who
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are “childish but loveable goofballs” (Crain,
2001), irresponsible fathers and lazy foolish
husbands (Sacks & Smaglick, 2008). This could
be a societal inconsistency if such images are
not balanced with other images showing men as
confident and capable in traditional house
making situations (Sheehan 2014, p. 94).

Neutral role portrayal is when a man is
portrayed as equal to a woman. This role is
particularly hard to determine because you must
look at size relationship, body language, text,
and activity in terms of equal representation to
that of a woman.

The Modern Family and Self-Esteem

Targeting an audience is a key factor in
advertising. So it is important for advertisers to

understand  the  changing  relationships
happening amongst consumers and families.
The traditional family is the “natural

reproductive unit” of mom, pop, and the
children all living under one roof. It is a social
construct that varies from culture to culture,
and overtime, the definition changes within a
culture (Stephens, 2012). That is exactly what is
happening in the United States. Variations of
the non-traditional family are increasing. A
non-traditional family is any family unit outside
of the traditional nuclear family. This includes
but is not limited to a single parent family,
divorced parent family, step family, widowed-
parent family, cohabiting couple with children,
same sex family, a relative serving as a parent
that is neither the mother nor father, and a
single person who chooses adoption (Stephens,
2012). A very notable trend is that marriage is
decreasing over time (Figure MS-1a and Figure
MS-1b). This could possibly be because women
are choosing education and career goals over
marriage,  relationships facing new
challenges, or cohabiting couples are content
without further commitment. The decrease in
marriage trends could also factor into why the
two parent living arrangements of children is
decreasing over time (Figure CH-1). Thirty-two
percent of families in the United States, as of
2013, are single parent families (Figure TF-1).

Family structure gives us something to relate
the world to and helps us understand who we
are. “Personality theorists who are concerned
with constructs involving the self put great

are
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importance to parent-child interaction in the
development of self. This notion follows from
such general ideas as these: (a) the self-concept
is a learned constellation of perceptions,
cognitions, and values. (b) An important part of
this learning comes from observing the
reactions one gets from other persons. (c) The
parents are the persons who are present earliest
and most consistently. For this reason, and
because of the child’s dependence on them, the
parents have a unique opportunity to reinforce
selectively the child’s learning” (Wylie 1961 p.
121). Self-esteem is an overall evaluation of
one’s worth or value. American families are
changing, and by association, so are attitudes
toward ourselves and gender responsibilities.

Figure MS-1a
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Figure MS-1b
Women'’s marital status: 1950 to present
Percent
70
. .
.
60
50
40
Never married
30 /
20 e v 2 S 2
o . Divorced
0 ® 2 ?  E—
.
5 o B Widowed
o
1950 1960 1970 1980 1990 9395 00 05 10 14
Source: U, Census Burea , 195010 1990, Annual
Social and Economic Supplements, 1993 10 2014 C United States

——

12

Figure CH-1
Living arrangements of children: 1960 to present
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METHODOLOGY

To address the research question,
individuals’ family history selection and self-
esteem scores are compared to their
advertisement effectiveness score. To collect
data, an online survey was created using
Qualtrics.  The survey first asks basic
demographic questions (race, gender, age,
marital status, family background) and then uses
Rosenberg’s  self-esteem scale. Thirty-seven
participants were from a traditional family and
fifteen participants came from a non-traditional
tamily. Forty-one participants were female and
eleven were male. Because we did not want race
relatability to affect advertisement effectiveness,
there will be two versions of the following
section of the survey (that are as identical in
content as possible), one with Caucasian
representative ads and another with African
American representative ads. Each gender role
portrayal was matched in content in both
surveys. Participants who selected other racial
groups  (besides Caucasian and African
American) were directed to the end of the
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survey. A lot of time was invested in content
analysis of advertisements and it was not within
the means of this study to create a survey for
each race. This decision was also made with
expected participation audience in mind.
Qualifying participants were then shown ten
advertisements  randomized—  three male
advertisements (traditional, non-traditional, and
decorative), three female advertisements
(traditional, non-traditional, and decorative),
one neutral advertisement (male and female
portrayed as equal), and three decoy
advertisements to hide the nature of the survey.
A majority of these advertisements (18 out of
20) are borrowed from fifty companies (cited
and manipulated to meet Fair Use copyright
limitations) listed on Forbes “The World’s Most
Valuable Brands” during the month of May
2015. The remaining two advertisements were
the female non-traditional gender role portrayal.
Because they were not found represented on
websites belonging to “The World’s Most
Valuable Brands,” they were created using
Adobe Photoshop.

Using content analysis, hundreds of
advertisements were looked at and coded into
(a) gender role portrayal and (b) targeted race of
audience. Only the advertisements that fit each
gender role portrayal most exclusively were used
in the final survey. Each advertisement is
rectangular and shown for precisely ten seconds,
as rectangles constitute the bulk of online
advertising and are used by almost all
advertising  agencies  and  corporations
employing electronic media. Ads other than
neutral and decoy ones only have one adult
pictured. Advertisements were only selected if
the product advertised was global, as captured
through its international reputation. After each
advertisement, a general question about content
and reaction questions related to advertisement
effectiveness ~ were  asked (enjoyment,
trustworthiness, and relatability).

Data Analysis

Data was analyzed

ANOVA in SPSS Statistics.

using  mixed

A 2 (Family Type: Traditional, Nontraditional)
X 2 (Gender: Men, Women) X 3 (Role:
Traditional, Nontraditional, Decorative) X 3
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(Rating: Enjoyment, Trustworthiness,
Relatability) Mixed ANOVA with Family Type
as the only between-subjects variable.

The four way effect (Gender X Role X Rating X
Family Type) was not significant, I (4, 204) =
0.57, p > .05. None of effects involving family
background were significant, all Fs < 1.15, ps >
32.

The Gender X Role X Rating interaction was
significant, F (4, 204) = 3.28, p < .05 5,2 = .06
(see Figures 1, 2, and 3).

Al effects that did not involve family
background were significant, all Fs > 5.83, ps <
.05.

RESULTS

Traditional Role
5
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Rating § ‘ Male
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Relatability
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Enjoyment

Trustworthiness

Women shown in traditional roles are rated
higher than men in traditional roles in
enjoyment, trustworthiness, and relatability.

Trustworthiness is rated higher than enjoyment
and relatability for both men and women.

Non-Traditional Role
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Enjoyment and trust are rated higher than
relatability for both men and women when
shown images of people in the non-traditional
gender role.

Decorative Role

45

35

Rating & Male

& Female

23 T

15 7 1 1
Relatability

Enjoyment Trustworthiness

Overall, decorative role portrayal is less favored
than traditional and non-traditional

Participants stated they relate themselves and
their experiences to the images of females
portrayed in decorative roles, more than males
in decorative roles.

DISCUSSION
Family background did not factor into
the perception of gender roles in imagery. This
could be the reality of how people process
advertisements, or it could occur because of a
low sample size in  participants  or
advertisements. There are many factors that go
into measuring the influence that our parents
have on our decision making process. The
survey could be improved by measuring this
effect more adequately. Another explanation
could be that people self-monitor more when
interacting with advertisements because they are
so accustomed to them. Although frequency
and time was measured on each ad while taking
the survey, participants come desensitized to
advertisements. Furthermore, the results may
have occurred because of the restriction to a
two-dimensional, ten second image. Online
advertisements may not allow for memories and
relationship recognition like other forms of
media.
fluctuate
and non-

did not
traditional

Self-esteem
significantly ~between
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traditional family types. Family structure could
not be the significant factor here, but instead
the quality of the relationship with the parental
role and the amount of interest they invest into
developing a child. Alternatively, self-esteem
greatly operates independently of family
structure.

The data showed the decorative role
portrayal is less favored than traditional and
non-traditional role portrayal. Decorative ads
challenge societal norms of what should or
should not be exposed in terms of body parts.
This is an example of Schema Theory at work.
We know what is acceptable in society and we
react accordingly. It is particularly interesting
that decorative ads are so frequently presented
to the public, yet they are less favored. It is
often said that “sex sells” but according to the
data, this may not be the case.

Participants ~ stated ~ they  relate
themselves and their experiences to the images
of females portrayed in decorative roles, more
than males in decorative roles. This could be a
response created by the more frequent images
of females in decorative roles in comparison to
men in the public. The relevance of this
information is that men and women relate
themselves personally with images of women
portrayed sexually more than they do with men.
The implications of this are both positive and
negative. First, it could show that women are
satisfied enough in their sexuality and body to
relate their life to a decorative ad. Secondly it
could mean that women and men are
desensitized to the female figure more than the
male figure. Also it could show a societal neglect
towards men when expressing their sexuality.

FUTURE PLANS

From my study I learned that our
upbringing does not affect our immediate
measured reaction to gender roles in imagery.
Each wvariable examined, self-esteem, family
influence, and gender role, proved to be very
complex and are key defining components to
human nature. The study was ambitiously
interdisciplinary and that is the nature of
research in communications and the social
sciences. If I were to continue this study, 1
would perform content analysis of ideas and
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campaigns in actual advertising agencies. I
would cross reference that information with the
background and self concepts of the designers
themselves. They have more notable and
measurable feelings towards their work than an
audience seeing an image for mere seconds.
These agencies could also provide me with data
on how many people they reach. In the
meantime, I am putting this project on hold. In
the summer of 2016, I will begin studying
media’s relationship with the environment and
sustainable  business practices under the
guidance of Dr. Padmini Patwardhan. If you
would like more information about me, my
study, or my future plans, please feel free to
contact me at crowec2@winthrop.edu.
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LGBTQ Emerging Adults: Their Experiences with Homelessness
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ABSTRACT

Using a qualitative method, this study explored the experiences of emerging adults (ages 18-24) who
are LGBTQ and homeless in the Charlotte/Mecklenburg area of North Carolina. Emerging adults
who are homeless and identify as LGBTQ are shown to have different health and safety concerns
compared to peers. Because of these unique factors, researchers suggest these individuals require
specific social services that cater to their needs. Nine face-to-face interviews were conducted which
resulted in a total of 9 hours of collected data. In order to ensure that research results are as accurate
as possible, grounded theorists suggest that one have at least fifty hours of collected data (Charmaz,
2000). Therefore, this study uses a grounded theory method as a guide to explore the experiences of
emerging adults who identify as LGBTQ and are homeless. Questions in this study were designed to
explore participants’ experiences with community-based outreach services and their overall
experience with homelessness. This paper addresses three major themes found within the data:
unsafe shelter conditions for LGBTQ individuals, couch surfing, and resiliency. Participants who
had access to organizations such as RAIN (REGIONAL AIDS INTERFAITH NETWORK) which
provided social support systems, were in college, and living a healthy lifestyle. Data suggests that
those with a strong social capital are more likely to be successful (in their definition of the word).

Keywords: LGBTQ, homelessness, emerging adults, couch surfing, resiliency, social capital

INTRODUCTION abused, and higher rates of HIV/AIDS.

This paper examines the experiences of Nonetheless, many of these individuals remain
emerging adults who are LGBTQ and resilient despite the added stressors that they
homeless using a qualitative method approach. face. These individuals rely on their strengths
In the beginning, I explore the fairly new and strive to live life in the way they see fit.
concept of emerging adulthood, and how this Another major theme seen within this
theory can help to explain the transitional paper is the concept of resiliency; and how
phase that these young adults undergo. Youth resiliency allows these individuals to become
who are LGBTQ represent 40% of all the person that they see within themselves. I
homeless youth. Moreover, many of these also examined the differences between
youth who are “couch surfing” are not participants who had social support systems in
considered homeless because they are not place and those who did not and determined
“roofless.” In the literature review I discuss the that, in many cases, social support in and of
concept of couch surfing. Later, I discuss how itself affected the individual’s experience with
couch surfing played a major role in many of homelessness. Lastly, I recount participants’
the participants experiences with homelessness. experiences with shelters in the

Emerging adults who identify as Charlotte/Mecklenburg area, and how these
LGBTQ face many more challenges during this experiences oft’ depict heinous and unsafe
developmental stage than their heterosexual environments.
counterparts. This paper examines many of the
risks that this population encounters; risks LITERATURE REVIEW
include: poor mental health, higher rates of Emerging Adulthood
substance abuse, higher chances of being Emerging adulthood is a phenomenon
physically, verbally, emotionally, and sexually that has only appeared in the last few decades.
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Jeffrey Arnett proposed emerging adulthood as
a new theory of development for the period
that spans from late teens, through the
twenties, with a focus on ages 18-25 (Arnett,
2000). The term “emerging adult” is generally
characterized by “young adults” who live in
developed countries, do not own a home, do
not have children, and do not have sufficient
income to become fully independent (Arnett,
2000). However, when using the term “young
adult” we imply that adulthood has been
reached. Arnett argues that because this group
does not see themselves as either an adolescent
or an adult, but somewhere in between, there
must be a separate developmental theory in
place for this group (Arnett, 2000). Emerging
adulthood is a period of life that is culturally
constructed and by no means universal. For
instance, it is normal for those from Western
cultures who have aged out of adolescence and
into a more autonomous role, but have yet to
enter into normative adulthood routines, to
have more time to explore their options in life
(eg. career, education, love & relationships).
However, other cultures place a heavy value on
“settling down” early. In America, emerging
adulthood is defined as a period of exploration
and the only period of life in which nothing is
normative demographically (Arnett, 2000). For
instance:

During adolescence, up to age 18, a
variety of key demographic areas show little
variation. Over 95% of American adolescents
aged 12-17 live at home with one or more
parents, over 98% are unmarried, fewer than
10% have had a child, and over 95% are
enrolled in school (U.S. Bureau of the Census,
1997). By age 30, new demographic norms
have been established: About 75% of 30-year-
olds have married, about 75% have become
parents, and fewer than 10% are enrolled in
school (Arnett, 2000).

However, Arnett argues that in
between these two periods, especially ages 18-
25, a person’s age is not enough to predict
demographic status in these areas. Because
emerging adults have a wider variety of
possible activities than individuals in other age
periods, they are less likely to be “constrained
by role requirements,” which makes their
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demographic  status

2000).

unpredictable (Arnett,

As described by Arnett, emerging
adulthood can be defined as an: age of identity
exploration, age of instability, age of self-focus,
age of feeling in-between, and age of
possibilities (Arnett, 2000; Munsey, 2000).
Freed from parents, young people are figuring
out who they are and what they want out of
school, work, and love. Many emerging adults
will successfully traverse the confusing path
into adulthood. However, because of a lack of
financial resources, instability, and a multitude
of possible paths to take, many will struggle
along the way. Because of these struggles,
Arnett argues that we need to expand our
efforts as a society to help these young people
navigate the transition into adulthood. LGBTQ
emerging adults encounter far more struggles
than that of their heterosexual counterparts.
These young people face stigmatization when
exploring life and forming a sense of “self”
that is conceptualized around their sexual
orientation. Fears of not being accepted by
family and peers can sometimes lead these
young people to feel guilty and often times
self-blaming behaviors emerge as a result of
not being accepted. Obviously, being homeless
adds an extra burden on LGBTQ emerging
adults who are trying to find their place in a
world where they feel unwelcome. Many of
these young people that live on the street have
no family support simply because they identify
as LGBTQ. Barriers such as lack of guidance,
lack of education, and lack of services keep
these young people from successfully crossing
over the blurred lines of adulthood. Because of
the self- awareness that is developed within the
twenties and this age groups’ openness to
change, Arnett argues that our efforts to help
guide these individuals would pay off (Arnett,
2000; Munsey, 2006). “If you provide them
with resources, they're much more likely to say,
'How can I improve my life?” Arnett says
(Arnett, 2000; Munsey, 2000).

Disproportionate Statistics

Youth homelessness is a pervasive
problem seen in all parts of our country. In
fact, approximately 1.7 million young people
under the age of 24 call the streets of America
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home. Current research suggests that roughly
40 percent of all homeless youth identify as
Lesbian, Gay, Bisexual, Transgender, or
Questioning (Ray, 2006). Considering that only
5 percent of the population identifies as
LGBTQ, it is obvious that these youths
experience homelessness in greater proportions
than that of their heterosexual counterparts
(Ray, 20006). According to a 2014 Point-In-
Time count conducted in Charlotte, NC there
are roughly 151 emerging adults between the

ages of 18-24 who are homeless in
Mecklenburg ~ County ~ (North  Carolina
Coalition to End Homelessness, 2014).

Research indicates that 40% of these emerging
adults identify as LGBTQ, which means that
on any given day, it may be estimated that
around 60 LGBTQ emerging adults are living
on the streets in Charlotte, NC (Ray, 2000).

Furthermore, there is grounds to
believe that the number of homeless LGBTQ
emerging adults may be higher than we think;
those who are “doubled up” or “couch
surfing” do not fit the federal definition of
chronic homelessness, which is defined as:

An individual who lacks housing,
including one whose primary residence during
the night is a supervised public or private
facility that provides temporary living
accommodations; an individual who is a
resident in transitional housing; or an
individual who has as a primary residence a
public or private place not designed for, or
ordinarily used as, a regular sleeping
accommodation for human beings (Net
Industries , 2015).

Since these individuals do not meet the
federal definition of “homeless,” they are not
counted, and many services are not provided
for them (McLoughlin, 2012). Although there
is a scarce amount of research on the subject
of “couch surfing”, it is clear that this
phenomenon has the potential to create similar
problems as traditionally defined homelessness
(McLoughlin, 2012).

b

Often  times, emerging  adults’
experiences of homelessness involves moving
frequently = between  temporary  living

arrangements with local households, including
friends, friends’ parents, extended family, and
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acquaintances (McLoughlin, 2012).
“Commonly referred to as couch surfing or
hidden homelessness, this practice is defined as
a type of ‘secondary’  homelessness
(McLoughlin, ~ 2012).  Although  these
individuals are not “roofless,” (a term used to
describe those who live on the streets), they do
lack stable living arrangements and are forced
to live from home to home. McLoughlin
stated: “we might think of the couch surfing
relationships these young people rely upon as
distinctive, in that they are sourced from their
own social connections and involve typically
rent-free living arrangements” (McLoughlin,
2012, p. 522).
Risks

Emerging adults who are homeless and
identify as LGBTQ have greater safety and
health hazards than that of their heterosexual
counterparts. For decades, there has been a
stigma attached to being associated with the
LGBTQ community. From anti-gay marriage
campaigns to laws allowing businesses the
ability not to serve gay individuals, the
LGBTQ community has witnessed pervasive
discrimination which includes hate crimes that
range from to murder. A vast
percentage of LGBTQ emerging adults who
have homes and social support systems in
place still suffer from anti-gay discriminatory
behaviors. According to Ford, (2013) lesbian
and male drag queens often suffered frequent
rapes and sexual assaults which were
committed by officers in the 1950s and 1960s
(Ford, 2013). Moreover, police were no help
when LGBTQ individuals were beaten or
raped by civilians. One of the most frightening
cases of oppression seen within the LGBTQ
community is job discrimination. There was
once a time when LGBTQ individuals were
seen as a threat to national security and could
not be employed in government positions. To
this day, in many states, an individual can be
fired because of their sexual orientation. In
fact, according to Sangha, a recent study of
6,500 transgender people found that 90
percent of the individuals surveyed indicated
that they experienced harassment and
mistreatment at work, or, to avoid such
treatment, believed they were forced to hide

assault
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their identity as transgender (Sangha, 2015, p.
58). In addition, she reports that “nearly half of
the transgender individuals surveyed reported
they were fired, not hired, or denied promotion
because of their gender (Sangha, 2015, p. 58).”
Additionally, many LGBTQ individuals are
denied housing because of their orientation or
gender expression.

According to Friedman, “Federal fair
housing laws, seeking to ensure equal access to
housing, prohibit housing discrimination based
on race, color, religion, national origin, sex,
familial status, and disability (Friedman, et al.,
2013).” However, the Fair Housing Act does
not include sexual orientation or gender
expression as protected classes. Homelessness
is also a critical issue for transgender people;
According to The National Center for
Transgender Equality, “one in five transgender
individuals have experienced homelessness at
some point in their lives. Family rejection and
discrimination and violence have contributed
to a large number of transgender and other
LGBQ-identified youth who are homeless in
the United States (National Center for
Transgender Equality, 2015).” In order to
break the cycle of homelessness that is so
prevalently seen within this population, we
must work to ensure that each person is treated
fairly regardless of their sexual orientation or
gender expression.

Given the statistics and the history of
oppression  seen  within the LGBTQ
community, it is apparent that LGBTQ
emerging adults who lack a stable living
environment and adequate social support
systems will encounter more risks than their
heterosexual counterparts. In fact, research
suggests that these individuals are more likely
to suffer from mental health issues, substance
abuse issues, victimization issues, and engage
in risky sexual behavior, which leads to higher
HIV risks (Keuroghlian, Shtasel, & Bassuk,
2014).

Mental Health

Anti-homosexual attitudes and
stigmatization of the LGBTQ community in
Western culture has resulted in added stressors
for members of this population. Due to lack of
support and social isolation that stem from the

——

19

stigma attached to the LGBTQ community,
many emerging adults who are homeless may
internalize feelings of guilt and shame because
of their situation. In fact, emerging adults who
identify as LGBTQ and homeless are more
likely than their heterosexual counterparts to
have a current major depressive episode
(41.3% vs. 28.5%), posttraumatic stress
disorder (PTSD; 47.6% vs. 33.4%), suicidal
ideation (73% vs. 53.2%), and at least one

suicide  attempt  (57.1%  vs.  33.7%)
(Keuroghlian, Shtasel, & Bassuk, 2014).
Substance Abuse

Emerging adults who are homeless and
identify as LGBTQ are more likely than their
heterosexual counterparts to abuse crack,
cocaine, and methamphetamines (Cochran,
Stewart, Ginzler, & Cauce, 2002). In regards to
survival, it is notable to keep in mind that these
individuals experience substantially greater
challenges on the streets than their
heterosexual counterparts. Some researchers
indicate that the higher rates of substance
abuse seen within the LGBTQ homeless
population may be a coping mechanism that is
used to deal with the numerous stressors that
they encounter. (Cochran, Stewart, Ginzler, &
Cauce, 2002).

Victimization

Many studies suggest that LGBTQ
emerging adults who disclose their orientation
may receive furious and violent responses from
family, =~ community =~ members,  school
employees, and peers (Saewyc, et al., 20006).
Although some of these individuals leave home
on their own because their families use abusive
tactics to try to change their orientation, many
are forced into living on the streets by
unaccepting  family  members. LGBTQ
runaways much more likely than
heterosexual runaways to have been sexually
abused by caretakers or close family members
(Keuroghlian, Shtasel, & Bassuk, 2014). In fact,
35% of females and 65% of males have dealt
with violence in the past. Furthermore, once
on the street, LGBTQ individuals face greater
chances of being both physically and sexually
victimized.

are
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Survival Sex and HIV

Emerging adults who are homeless
have limited legal ways of supporting
themselves, and often turn to survival sex as a
way to survive on the street (Walls & Bell,
2011). Many studies suggest that homeless gay
and bisexual males engage in survival sex at
remarkably higher rates than their heterosexual
male counterparts (Walls & Bell, 2011).
However, when comparing the rates of lesbian
and bisexual females to heterosexual females,
there is minimal statistical difference in
survival sex behaviors (Walls & Bell, 2011).
Emerging adults who engage in survival sex are
at an increased risk of contracting sexually
transmitted infections. One study revealed that
more GLB (gay, lesbian, and bisexual)
emerging adults reported that they were
diagnosed with HIV than their heterosexual
counterparts  (35.2% vs.  3.5%) (Rew,
Whittaker, Taylor-Sechafer, & Smith, 2005).
Although condom use can significantly lower
chances of contracting sexually transmitted
infections, many studies have found that
homelessness is directly linked to decreased
condom wuse in the LGBTQ population
(Keuroghlian, Shtasel, & Bassuk, 2014). Studies
suggest that decreased condom use may be a
result of the inability to set stringent
boundaries due to internalized depression,
grief, poor self- esteem, purposefulness, and
feelings of anxiety (Keuroghlian, Shtasel, &
Bassuk, 2014). Furthermore, when engaging in
survival sex, these individuals are more easily
coerced into not using a condom by partners.

Resiliency and Social Support

According to Chang et al., “Resilience
is the ability to survive and thrive in the face of
overwhelming life changes. Resilience is a
dynamic process that is the outcome of
positive adaption in the face of significant
adversity, stress, or risk (Chang, Scott, &
Decker, 2013, p. 39).” Resilience is an
important factor that must be considered when
examining the overall well- being of LGBTQ
emerging adults, especially those who face
homelessness.

Many studies have been conducted that
show the weaknesses and negative aspects of
young people who identify as LGBTQ;
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however, few of these studies portray the
strengths of the population. Even fewer studies
have analyzed resiliency within the homeless
“subculture” of this population. Even though
this  population  encounters  pervasive
marginalization throughout their lives, they still
exhibit a great deal of resiliency. In a recent
article, Herrick et al. stated: “Self- acceptance
of sexual minority status and integration of
sexual identity into an overall self- concept are
the first steps in combating the cultural
onslaught that sexual minority youths are likely
to experience, and these steps count as forms
of resilience in and of themselves (Herrick,
Egan, Coulter, Friedman, & Stall, 2014).”
Basically, self-acceptance in and of itself is a
form of resiliency because it allows these
individuals to be comfortable with their selves
and their identity, which according to
Hershberger and D’Augelli, can create a buffer
against the stressors that have an influence on
mental health. Self-acceptance empowers these
individuals to not only claim their identity, but
to embrace it, which also creates a buffer
against the stigmas that are attached with
identifying as LGBTQ+.

LGBTQ young people often times feel
isolated because of their sexual identity. They
are often times rejected by family member and
peers, which can cause internalized
homophobia and shame (Doty, Willoughby,
Lindahl, & Malik, 2010). Doty et al. terms this
as “sexwality stress,” that is, additional stressors
that are related to ones’ sexuality. Social
support is a crucial protective factor needed by
LGBTQ young people in order to develop
positively. Social support can shield against a
variety of stressors: victimization, parental
conflict, and natural disasters (Doty,
Willoughby, Lindahl, & Malik, 2010).
Furthermore, evidence suggests that sexuality
specific forms of social support may be
particularly meaningful for LGBTQ young
people (Doty, Willoughby, Lindahl, & Malik,
2010). Social support services, such as support
groups, that link LGBTQ individuals with
others who also have similar identities has been
proven to be a crucial component in building
resilience within this population (Ozbay, et al.,
2007).
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METHODS

In order to ensure that research results
are as accurate as possible, grounded theorists
suggest that one have at least fifty hours of
collected data (Charmaz, 2006). This study uses
a grounded theory method as a guide to explore
the experiences of emerging adults who identify
as LGBTQ and are homeless. According to
Charmaz, “grounded theory methods consist of
systematic, yet flexible guidelines for collecting
and analyzing qualitative data to construct
theories ‘grounded’ in the data themselves”
(Charmaz, 2000).

Study Design and Research Questions

There were four major phases of this
study: research advertisement, participant
selection, one-on-one interviewing, and data
analysis. Once my proposal was accepted by the
Winthrop Institutional Review Board, I began
the initial stage of promoting the study. Since
this is a difficult population to locate, I enlisted
the help of several agencies in the
Chatlotte/Mecklenburg area to advertise and
promote the study. These agencies include:
Regional Aids Interfaith Network (RAIN); The
Powerhouse; Beatties Ford Road Family
Counseling Center; and Carolinas Care. The
staff at RAIN stepped up and helped me secure
seven interviews within just a few weeks of
receiving my flier. I asked each participant if
they knew other individuals who met the criteria
and may be willing to participate in the study.
One participant was able to connect me with
the Powerhouse who then connected me to
Beatties Ford Road Family Counseling Center
and Carolinas Care where I was able to find two
other participants for a total of eight. Six
participants were African American, one was
Latino, and one Caucasian. Six were enrolled in
college, one had a high school diploma but no
college degree, and one had no high school
diploma or college degree. Five of the
participants were employed and three were not.
Seven of the participants were HIV positive
while one was HIV negative. The high number
of participants with HIV can be attributed to
the high number of referrals from RAIN
(Regional Aids Interfaith Network). Seven
participants were referred through the RAIN
organization.
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In order to take part in the study each
participant had to meet certain requirements:
They must identify as LGBTQ, be between ages
18-24, and have an experience with
homelessness that lasted more than six months.
Each interview took place in public settings,
mainly at the organization that the participant
had an affiliation with. However, two interviews
were conducted at a meeting area in Johnson
Hall, which is located on the campus of
Winthrop University. Interviews were audio
recorded and lasted between 15-45 minutes.
Each participant was compensated with a
twenty dollar VISA gift card for the interview
regardless of full participation.

Mainly, the study focused on
experiences that these individuals had with
community- based outreach organizations.
Because of many anti-LGBTQ policies and the
history of oppression seen within the
community that I discussed earlier, 1 initially
based this study on the hypothesis that this
marginalized  population receiving
inadequate services that were a direct result of
their sexual orientation. However, once the data
collection process began I noticed that very few
cases of inadequate service was based on direct
discrimination. Instead, I found that there were
limited out-reach programs that provided the
specific services that this marginalized and
unique population require. After this realization,
I opened my questioning process up in order to
better gauge what services are needed and how
current services are lacking or excelling to meet
the specific needs of this population.

Data Gathering Procedures

During the initial interview, I asked
participants to describe their situation in regards
to how they first became homeless. From there
I guided the conversation with a core set of
open- ended questions that were designed to
explore each individual’s unique experiences.
Questions were designed in a way that would
not influence participants’ answers in any way.
They were neither positive nor negative in
nature. I inquired about their experiences with
out-reach services and asked them to share any
experiences that were positive and negative.
After discussing these experiences, I asked
participants how these encounters might

was
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influence future decisions to use or refer others
to community-based outreach organizations.
Once this was discussed and any other
questions that I had were answered, I asked
participants to tell me how they were currently
doing so I could get a sense of what was
presently going on their lives and if they have
seen any improvement in their situation.
Ethics

In order to ensure that participation was
completely voluntarily, I thoroughly went over
an informed consent at the beginning of each
interview, which was then given to participants.
Participants were informed that this was a
voluntary study in which they had the right to
withdraw at any time. Participants were also
informed that interviews would be audio-
recorded and they had the option to stop
recording at any point in the interview in which
they felt uncomfortable. Throughout the
interview process, I took every precaution
possible to ensure the confidentiality of
participants. Before starting and recording
interviews, participants were given the option to
choose a pseudonym, which would be used
throughout the interview and transcription
process. All audio files were secured in a locked
file on a USB drive, which was stored in a
locked container. Participants were provided
with an informed consent statement and given
the chance to ask any questions before starting
the interview. Participants were also informed
that they could request that audio-taping be
stopped at any point during the interview and
informed that they did not have to answer any
question that made them feel uncomfortable. I
also reinforced the fact that skipping any
question or asking to turn off audio-recording
would not impact their compensation.

Data Analysis

For this study, I used grounded theory
as a guide to analyze and interpret data. I have
summed up grounded theory using this quote
by Strauss and Corbin:

If someone wanted to know whether

one drug is more effective than another,

then a double blind clinical trial would

be more appropriate than grounded

theory study. However, if someone

wanted to know what it was like to be a
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participant in a drug study, then he or

she might sensibly engage in a grounded

theory project or some other type of
qualitative study (Strauss & Corbin,

1998).

Elements of grounded theory include:
question formulation, interview transcribing,
data coding, analytic memoing, theoretical
sampling, and constructing theory. After
formulating my questions and gathering data, 1
collected roughly six hours’ worth of interviews,
which I transcribed. Once the transcription
process was over, I coded all of the collected
data and developed concepts based on thematic
similarities. According to Charmaz, “grounded
theory methods consist of systematic, yet
flexible guidelines for collecting and analyzing
qualitative data to construct theories ‘grounded’
in the data themselves” (Charmaz, 2000). After
looking at similarities within the data I worked
with my mentor, Brent Cagle, to better ensure
objectivity when analyzing data and constructing
theories.

Researcher Role

Many research studies stem from the
human drive to learn about and improve the
unknown. Personally, I have faced many hurdles
throughout my life that has led me to the field
of social work and this particular study. Because
of my experiences as a young gay male who has
faced chronic homelessness, I wanted to study
the experiences that other LGBTQ youth have
with homelessness and the challenges that they
encounter when trying to better themselves in
order to get out of poverty. As an identifying
gay male who has experienced homelessness as
a young adult, there is the possibility that bias
could have influenced the data gathering
process. My experiences may have also
influenced the way I analyzed and interpreted
the data. As a social worker, and researcher, 1
must continually work towards my own self-
awareness, and separate my experiences from
that of the participants and the research project
as a whole. Throughout this study I consulted
with my mentor, Dr. Brent Cagle, to ensure that
my work was as non-biased as possible.
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FINDINGS

Since this is exploratory research, these
findings will begin to open doors for future
research. When asked how they became
homeless, participants gave three reasons:
because they were kicked out of their home
due to their sexuality (3), because they aged out
of foster care (3), or because they left home by
their own choice and could not support
themselves (2). Three major themes caught my
attention that I would like to explore more:
unsafe shelter conditions for LGBTQ
individuals, couch surfing, and resiliency.
Couch surfing was the primary form of shelter
for ALL participants, however 7 participants
talked about living on the street, 3 talked about
living in a car, and 3 talked about staying in
shelters.

Unsafe Shelter Conditions

Many of the participants spoke about
Charlotte’s  shelters as being unsafe for
LGBTQ individuals. Reasons for their
concerns about safety varied. When I asked
Taye to tell me about his experiences with the
shelters in Charlotte, he laughed and told me:
Taye: “So, I mean, I didn't want to go to the

shelter and different stuff like that

because like I was raped and that's how

I caught HIV due to be being on the

streets at a younger age. So, I mean, I

was just house hopping.”
When asked about his experience
homeless shelters Dave stated:
Dave: “Um, while I was there I didn't know
what to do. I didn't have a bed ready. I
didn't have ... I couldn't find no place
to sleep. And I was scared to go to
sleep because 1 was scared that
something might happen to me. The
homeless shelter I went to was on Lord
Tryon and it has a reputation of people
being raped.”
“The shelter down there is dirty.
There's a lot of people there and you
got gay men, straight men. You get
harassed by the people because you're
gay. Or you get hit on by the older men
you know, and stuff like that. Your
stuff is stolen.”

with
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Couch Surfing
Individuals who couch surf have no
permanent address or stability, which makes it
hard to get ahead. Mario describes couch
surfing as:

Mario: “Like, uh, one minute be here then the
next minute be there and change of
address, change of work, change of
school. Like, everything changed.”

Quenn describes many different occasions in

which he has had to couch surf. Quenn

describes couch surfing as:

“Um, more couch surfing was, um,
while, while I was with my mom, um,
you know, going from couch to couch,
you know, being on a couch in a track
house, being on a couch in, uh, roach
infested places ... Um, like I said, there
was even a point of time where I
wasn't on a couch. I was living in
someone's shed.”

Quenn also talks about living with twelve other

people in a one bedroom apartment:

Quenn: “It was, oh my gosh, yeah there was
one point in time where I lived in a
one bedroom apartment with twelve
other people. That was a, yeah, I'm not
saying that was the worst experience I
had because I have had worse but it
was a really good struggle and it was,
like I said, a one and only experience in
my life that I could look back on and
say "Hey, uh, I came out of it, how
long did I make it through it but um,
like I said, I think I was in the same
situation or maybe I was still living
with a friend girl or something like
that, I can't remember cause there is so
many times.”

Resiliency
I found that almost all of these
participants had come out of their situation in
positive ways. 6 out of 8 were enrolled in

colleges, 7 out of 8 had some form of a

diploma, and 5 out of 8 were employed.

Furthermore, 6 out of 8 were no longer

homeless at the time of the interview. These

individuals’  perseverance  along  with

Community Resources played a major role in

their resiliency.
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“Um, I mean, I used a good bit of my
support system, um, RAIN (Regional
Aids Interfaith Network), you know,
up here. Um, they helped me get into
housing. I used different sources to try
and get to where I'm at now. So I
mean, as I look back over all of that it
just made me stronger. And now I'm
much more ahead in life at this point.
I'm happy where I'm at now because 1
mean I done hit a whole 360.”
“Life is Way better, way better. I'm in
school. I've been at my current
location for three years now. Um,
doing volunteer stuff here and trying to
get the position working as peer
navigator. Um, working, I work at
Queens Pedicure, bar-tending and at
the Baseball Park. So, everything is
moving like ever since I got the house
even though it was like my first step,
that was like the root of the plant. It
was like everything just grew from
there. Because I had a permanent
address. I could go to school and I can
go to work from there and not worry
about getting put out or worry about
where is the next meal going to come
here from.”
Quenn: “I feel like ’'m doing pretty well, I've
had a lot of great jobs, and, like I said,
I'm still working on school and
working at my current job. I’'m moving
forward in life and building as I go.”
Limitations
One particular challenge this study
portrays, is a small and non-diverse sample
size. However, the small sample size allowed in
depth one-on-one interviews that is required
for a qualitative study. Also, according to
Charmaz (20006), in order to ensure that
research results are as accurate as possible,
grounded theorists suggest that one have at
least fifty hours of collected data. Since I only
had 6 hours of data, I would need conduct
mote interviews in ordet to reach saturation,
and have conclusive results. Also, due to my
inability to locate members of this population,
many participants were referred to me through
RAIN (Regional Aids Interfaith Network),

Taye:

Mario:
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which is why there is such a high number of
participants who are HIV positive. Moreover,
since most of the participants were gay or
bisexual African American males, who were
HIV positive, this survey does not portray the
entire LGBTQ population.

DISCUSSION

Prior research has shown that LGBTQ
young adults may face many challenges and
stressors throughout their lives, more so than
their heterosexual counterparts. Moreover,
studies that examined LGBTQ young adults
who are homeless reveal that there is a lack of
services for these individuals across the nation.
While there are agencies that offer specific
services designed to assist this population, they
are scattered throughout the region in a way that
makes it hard for those without access to
transportation to receive services.

Previous studies have shown that
sexuality specific programs such as STD
services that include HIV testing and counseling
are a necessity for the well-being of these
individuals. Many of my participants were
referred from RAIN (Regional Aids Interfaith
Network). RAIN is a local organization in
Charlotte, NC that provides a plethora of
services to the HIV/AIDS community. These
services include: advocacy, case management,
prevention education, and support groups. All
participants who were referred to me from
RAIN talked about how much of a positive
impact the organization has had on their life.
Moreover, these participants were also the very
ones who maintained a strong sense of
resiliency and were no longer homeless and
living life in a way that they saw fit. Many of my
participants had a strong sense of self-
acceptance in terms of their sexual identity. It
turns out, that these were the very ones who
had social support systems in place. Also, all
individuals who had a high sense of self-
acceptance remained resilient, with low mental
health  issues, and higher achievement
attainment. While I cannot conclusively say that
this is because of RAIN, I will say that I think
this had a lot to do with their progression.
RAIN provided crucial social support programs
that provided these individuals with the tools
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they needed to become the person they saw
within themselves.

Also, during my study I noticed that
there was a lack of research dedicated to the
“couch surfing” or “doubled up” phenomenon.
An extensive search on many popular databases
yielded just a handful of results regarding couch
surfing. Many of these studies were conducted
in other countries and have incomparable
variables than those in America. In future
research, I would like delve in and study this
phenomenon in-depth.

While this study opened new doors for
tuture research, such as couch surfing, it also
revealed the deplorable shelter conditions in the
greater Charlotte area. Participants described
experiences involving rape, sexual and physical
harassment, and theft; all participants seemed
uneasy when discussing the living conditions of
these shelters. According to section 6.01 of the
NASW Code of Ethics:

Social workers should promote the

general welfare of society, from local to

global levels, and the development of
people, their communities, and their
environments. Social workers should
advocate ~ for  living  conditions
conducive to the fulfillment of basic
human needs and should promote
social, economic, political, and cultural
and institutions that are
compatible with the realization of social

justice (Workers, 2008).

As social workers, and people, we have
a responsibility to ensure the safety of those
who are in our care. Moreover, we should be
researching and advocating for better conditions
for all who face homelessness.

values
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Using a BCI to Assess Attention During an Online Lecture

Ethan Hanner
Marguerite Doman, Ph.D. (Mentor)

ABSTRACT

Brain computer interfaces (BCI) use neural signals as input into computer applications. In this study,
we demonstrate the use of a low-cost, commercially available BCI to directly measure participants’
attention levels while using WUtopia, and online learning platform developed at Winthrop
University. Previous research demonstrated that students using this platform performed better on a
post-lecture quiz than those who only viewed the lecture (Grossoehme et al.). We hypothesize that
the increase in performance is due to an increase in attentiveness when using the WUtopia platform.
We divided participants into the intervention (n = 7) and non-intervention (n = 12) groups. Both
groups viewed the chosen lecture video, completed a survey on their experience and attentiveness
during the video, and took a quiz on the content of the video while wearing the BCI. Preliminary
results corroborate the finding that WUtopia users perform better on post-lecture quizzes. However,
readings from the BCI indicate that the non-intervention group had greater attentiveness during the
video, while participants in the intervention group rated themselves higher on the attention survey.
This suggests that either a) the BCI chosen is not effective at gauging attentiveness or b) there is a
disconnect between actual and self-perceived attentiveness.

KEYWORDS: Online Education, Attention, Brain-Computer Interface, NeuroSky

1. INTRODUCTION to the questions and resources during the video,
In an increasingly technological world, while the non-intervention group watched the
educators are seeking alternatives to the stand-alone video. After the video lecture, both
traditional classtoom lecture format that can groups were given a quiz on the lecture’s
engage digital natives and, in some cases, content. The results showed that those in the
reserve valuable classroom time for discussion, intervention group not only performed better
experimentation, and questions. Creating online on the quiz, but completed it in less time than
video lectures is just one way to accomplish this. the non-intervention group [1]. In this study, we
However, simply posting a video lecture online seek to further these findings by investigating a
is often not enough; educators must find a way possible reason for the difference in
to engage learners in an online setting and performance between groups.
ensure understanding and retention of the
material. 2. MOTIVATION AND ATTENTION
Researchers at Winthrop University There has been much research published on
have developed an online learning platform the motivation to learn, what influences it, and
called WUtopial for delivering video lectures how it affects learning outcomes. One
and other instructional material. Alongside researcher, Bruinsma, examined the relationship
lecture in WUtopial, students are presented with between motivation and academic achievement.
questions linked to specific timestamps in the Based on the literature and the results of his
video and resources such as FAQs and third- study, he states that there is a positive
party websites. The questions are intended to correlation between motivation and academic
reinforce important concepts and increase achievement; students who are more motivated
student engagement with the material. In their tend to perform better than their peers [2].
study, the researchers divided participants into Thus, when designing instructional content
two groups: the intervention group had access either to be delivered in a traditional classroom
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setting or through a multimedia platform, it is
important to consider strategies for fostering
the motivation to learn. If learners are not
motivated, they may be less likely to retain
information and more likely to quit or give up
when encountering obstacles.

The ARCS Model of Instructional Design
by Keller specifies four major conditions for
motivation: Attention, Relevance, Confidence,
and Satisfaction [3]. The model provides a
systematic approach to designing instructional
content that motivates learners by meeting these
conditions. In particular, attention may be
thought of as the precursor to learning — if a
student is not paying attention to the material
being presented, learning cannot take place.
Keller points out that the most difficult aspect
of attention is not initially getting the learner’s
attention, but rather sustaining that attention
over an interval of time. A raised voice, sudden
noise, or dramatic line are all effective ways of
grabbing attention — but if the information
following is dull or unappealing, that attention
will quickly be lost.

Existing research attempting to quantify
attention in the context of motivation largely
relies on participants’ self-reported measures of
how attentive they perceived themselves to be
during a task. There is a degree of unreliability
and uncertainty with this approach, as it is
impossible to say whether the participants’
perceptions match reality. A more reliable,
objective measure would enable researchers to
compare the effectiveness of different
approaches to instruction at engaging learners.
We are proposing the use of a brain-computer
interface (BCI) to measure participants’ brain
activity as an i